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Abstract 
The demand for a better education system will result in not only a better 
academic achievement but also students with better character. Particularly 
in this digital era, it is very important to integrate technology in the process 
of guidance and counseling services at schools. This article aims to provide 
a critical review of implementation and application of classical guidance 
with format flipped classroom in coping with the advance of technology as 
an effort that can be made by school counselors in order to make 
innovation in guidance and counseling service at schools. This research 
method is a literature study. This study collected and analyzed relevant 
journals related to the use of flipped classroom. Class guidance with 
flipped classroom format has the potential to help school counselors to 
manage classical guidance and stimulate students to be active, 
communicative, and contributive to the process of guidance so that the 
topic presented can be addressed directly. In addition, by doing this, it is 
expected that students can develop themselves well in their social, 
academic, and career life. School counselors can use flipped classroom 
guidance to make innovation in performing classroom guidance services. 
The steps to perform flipped classroom guidance, in brief, are determine 
the topic to be discussed based on the need of the student, creating 
service program plan, then setting up the activities that the students will 
do in pre-class activity and inside the class, the implementation of the 
activities and evaluation, and follow up. 
  
INTRODUCTION 
Guidance and counseling service at schools has four service components covering basic 
service, responsive service, individual planning service, and system support (Depdiknas, 
2007). These four components are following what has been developed by the American 
School Counselor Association (ASCA, 2012) in the framework model of school counselors in 
America. One of the counseling and guidance service components that are often used in the 
school setting is basic service. Basic service in guidance and counseling are provided to the 
student through group and classical guidance to assist students in achieving developmental 
assignments. Basic service is the first step for school counselors to be able to identify the need 
of students. Classroom guidance as one of the services which are used to identify the need of 
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the students should be made as interesting as it can be. Not only does the material need to be 
considered, but also the way the material is addressed needs to be efficient. 
The real condition shows that the implementation of classroom guidance service 
particularly in Indonesia has not run at its best. There are still many problems found in the 
implementation either the problem related to the allocation of time or the problem regarding 
the use of technology by school counselors. Rismawati (2015) found that tend to feel difficult 
to concentrate when school counselors give information in the classroom. This was because 
classical to guidance service was conducted at the last school hour. Another study also 
revealed that classical guidance service had not fully and well used by school counselors 
because they did not consider classroom guidance service as important service and in its 
implementation, school counselors experienced difficulty in allocating time to perform 
classroom guidance service (Kristinawati, 2017). 
The results of an evaluation of guidance and counseling programs at Public Madrasah 
Aliyah 2 High Schools Makassar found that service in classroom guidance was only 
conducted once, at the beginning of the academic year as orientation service, but then 
classroom guidance service was eliminated because of the limitation of time (Nirwana, 2016). 
This is supported by the study conducted by Demirel & Yazgünoğlu (2013) which revealed 
that the most significant problem faced when implementing guidance service activity with the 
class setting was limited time. Meanwhile, in the education foundation from Universitas 
Lampung, Senior High School in Bandar Lampung, more often, school counselors performed 
group service and individual service. The counselor provides information and consulting 
services when students need and come to the counseling room (Defriyanto & Rahayu, 2015). 
The rapid growth of technology nowadays has affected all aspects of life including the 
educational aspect, particularly the guidance and counseling field at schools. The use of 
technology in guidance and counseling service has been implemented. This is proven by 
previous researchers stating that the development of technology nowadays has made many 
school counselors use it as part of their daily job (Stifel et al., 2013). However, school 
counselors have not made the most of technology because most of them still have not used the 
technology effectively. Nuranisa & Wiyono (2018) stated that classroom guidance service 
could be performed, but it did not run effectively because of the lack of motivation from the 
student side to participate in the activity. Students also considered that classroom guidance 
was less interesting particularly in the way it was delivered because it was merely delivered 
through lecturing. 
In this more complex era, the use of technology has become a crucial thing. Classroom 
guidance also cannot escape this growing trend of technology use. Nowadays, classroom 
guidance requires innovation. Lecturing method, the use of an LCD or PowerPoint will not be 
enough anymore to deliver classroom guidance. Classroom guidance must also follow the 
trend and the development of this era of digital technology. Previous research stated that more 
media is used in classical guidance, the more the students with guidance service (Artiani, 
2018).  The use of technology has become very crucial nowadays to give better service to 
students. Considering that there are still many obstacles occurring in the practice of guidance 
and counseling, this article offers classroom guidance with flip classroom format as an effort 
to overcome the obstacles in time allocation of classroom guidance practice. 
The change in technology occurring nowadays has a big impact on the student's study 
culture. Today, there is this trend of online-based learning through the internet. There are lots 
of learning sources that are well and interestingly packaged so that students are motivated to 
learn. In this case, the school counselor needs to adjust to the changing conditions of 
technology. School counselors can learn how to give classical guidance more interestingly. To 
meet educational demand in the 21st century, it is important to apply an innovative approach 
in education (Ozdamli & Asiksoy, 2016). School counselors should make themselves 
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compatible with the characters of their students who are Alpha and Z generation born in the 
digital era. This generation is characterized by an interest in information technology, they are 
more interested in environmental conditions that accommodate technological sophistication. It 
is expected that counselors can innovate in the provision of guidance and counseling services 
by using the advancement of technology. Carlson, Portman, & Bartlett (2006) stated that a 
challenge for school counselors is to integrate technology into the service activity to fulfill the 
demand of a  comprehension counseling program and to meet the need of student's 
development.  
There are many forms of technology that can be used by school counselors as an effort 
to make classical guidance better. One of the ways is by implementing hybrid learning, which 
is a two-directions learning, an online class and face-to-face class (Kaur, 2013), or also what 
is commonly called blended learning (Husamah, 2015a, 2015b). Blended learning itself also 
has types of learning format, and one of them is a flipped classroom format. Strayer (2012) 
said that the flipped classroom is a part of blended learning, which is a learning process that 
uses technology in combining online and face-to-face classes. 
Flip teaching has recently gained popularity (Bergmann & Sams, 2 012). The results of 
some researches have revealed the effectiveness of the flipped classroom. Nouri (2016) 
reported that 75% of students who had low academic performance had a positive attitude 
towards the flipped classroom method with video as media. The flipped classroom can 
improve student's performance in preparing an examination (Mason, Shuman, & Cook, 2013), 
improving verbal-linguistic intelligence (Hasanudin & Fitrianingsih, 2019) and optimizing 
self-learning at home (Herreid & Schiller, 2013). A research conducted by Mulawarman et al. 
(2019) reported that flip classroom guidance using animation video can improve self-esteem 
and optimism in prospective counselors. 
Many previous kinds of research on flip classrooms are still about the learning of school 
subjects while in character learning is still rare. However, there is also research stating that the 
concept of blended treatment is still considered new. This concept refers to treatment which 
not only occurs during the face-to-face session but also involves intervention through digital 
components (Wentzel, van der Vaart, Bohlmeijer, & van Gemert-Pijnen, 2016). The flipped 
classroom can contribute positively to education, and with the support of the blended 
treatment concept, it is time for school counselors to implement flipped classrooms in 
classroom guidance. Flipped classroom in guidance and counseling services is important to be 
implemented with the hope of increasing student interest and motivation towards the content 
provided through guidance and counseling services. 
Flipped classrooms actually can be implemented in classroom guidance. In its 
implementation, school counselors can upload the course content/material of classical service 
during online service, and ask students to discuss the material again in offline session. The 
service material/content is the material that is needed by students covering the social aspect, 
learning, and career aspect. In its practice, school counselors may use a learning application 
that supports the implementation of the flipped classroom. It is also that implementing flipped 
classrooms in classroom guidance can contribute positively to students helping them 
improving social life, learning, and also career and in shaping in their characters. In compiling 
this article, the thing done is to examine some literature related to classroom guidance and 
also flipped classroom, where the literature is divided into various forms, both from books, 
previous research results, and e-books. 
 
METHODS 
The method used in this research is the library method. library research is research 
conducted with the method of examining research, books, literature, and reports that have a 
relationship with the topic of research conducted (Nazir, 2003). 
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No Title of the Paper Author/Year Target 
1. The flipped classroom: A 
learning model to increase 
student engagement, not 
academic achievement 
(Smallhorn, 2017) College of Science 
and 
Engineering 
2. Enhancing Self-Esteem And 
Optimism Based On Flipped 
Classroom Guidance On 
Undergraduate Counseling 
Student In Indonesia 
(Mulawarman, 
Nugroho, Susilawati, 
Afriwilda, & 
Kunwijaya, 2019) 
Guidance and 
Counseling students 
of Semarang State 
University 
3. Developing information literacy 
and critical thinking skills 
through domain knowledge 
learning in digital classrooms: An 
experience of practicing flipped 
classroom strategy 
(Kong, 2014) A secondary school 
in Hong Kong 
4. An EFL Flipped Classroom 
Teaching Model: Effects on 
English Language Higher-order 
Thinking Skills, Student 
Engagement, and Satisfaction 
(Alsowat, 2016) Students of Taif 
University in Saudi 
Arabia. 
5. The flipped classroom: for active, 
effective and increased learning – 
especially for low achievers 
(Nouri, 2016) Undergraduate 
students at 
Stockholm 
University in 
Sweden 
Table 1. Lists articles with flipped classroom strategies 
 
Research procedure 
This research method library is used to find out the effectiveness of the flipped 
classroom strategy for improving character in the educational sphere. Kuhlthau, Heinström, & 
Todd (2008) mentions several steps in conducting a literature study as follows: topic 
selection, information exploration, determining research focus, collecting data sources, 
preparing data presentation, preparing reports. 
 
Data source 
In research the data needed is from previous research related to the effectiveness of the 
flipped classroom strategy in developing the character and competence of students in the 
educational sphere, flip implementation procedure in a character role. The scope and target of 
application in secondary and tertiary education. Suggestions and recommendations in the 
scope of education. The criteria for the article adopted in this paper are as follows; 1) Data 
obtained from online, which is accessed as a source of data collection 
https://scholar.google.co.id; 2) 2010-2020 publication year; 3) The method used is using the 
flipped classroom strategy. 
 
Data Collection Techniques and Instruments 
Data collection can be started from researchers studying and searching for related 
literature on the topic (Creswell, 2014). In this case the use of the flipped classroom. This is 
done to provide information to the reader regarding the results of other studies that have been 
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conducted related to the flipped classroom. In this study, the reading material used as a source 
of reference and research material is presented in the table 1. 
 
RESULTS AND DISCUSSION  
The results of studies on the success of flipped classrooms in the sphere of education are 
discussed as follows: 
Paper 1: The results show an increase in student participation and a positive attitude 
towards the method of flipping class. However, there is no increase in student learning 
outcomes that can be improved. Procedure flipped classroom: The flipped classroom strategy 
in the study used the Moodle Flinders Learning Online (FLO) application. Learning material 
in the form of videos is given a few days before the learning process takes place. Students are 
given the assignment to discuss in a face-to-face meeting. Implement a flipped classroom 
strategy for 6 weeks. Every week evaluation is given to determine student involvement, 
student interest, and academic value. Recommendation: The advice given in this research is 
that it is necessary to redesign the curriculum needed to change the traditional classroom 
model to the flipped classroom model. This requires a considerable amount of commitment 
and time from the teaching team. This allows educators the opportunity to reflect on teaching 
practices, redesign curriculum based on good practice and build stronger relationships with 
students. 
Paper 2: This study shows that the flip class guidance method with animated video 
media has proven effective in increasing the self-esteem and optimism of prospective 
counselor students. Procedure flipped classroom: The flipped classroom guidance strategy is 
implemented using an Android-based application, Edmodo. The material in the form of 
animated video is given two days before face to face in class. At the class meeting, the 
discussion was conducted with a duration of 45 minutes. The instrument used is the self-
esteem scale. Recommendation: From this study, it is recommended that research on more 
diverse studies be recommended for future research. And the use of other media and the more 
complete material that can be combined with the flip class method is also given to get more 
optimal results. 
Paper 3: In this research, it is known that the use of flipped classroom can improve 
students' literation of information and critical thinking skills. Procedure flipped classroom: 
The flipped classroom structure is given for 13 weeks for 2 years, the learning process lasts 
for 40 minutes, forms a group of 3 members, each group uses a tablet PC to do the 
assignments and analyzes the information provided to practice critical thinking, then the 
evaluation stage through discussion. Recommendation: From the results of the research 
conducted, the researcher can provide one possible direction for future research, namely to 
strengthen the role of inverted classrooms in encouraging students' interactive learning for the 
development of skills outside of class time. The meaningful use of digital communication 
tools, such as social learning platforms, will help in this aspect. Because the approach to 
developing information literacy competencies and critical thinking skills through the learning 
of the domain of knowledge in digital classrooms is relatively new for school education, 
therefore further support and research are needed for teacher development that enables 
teachers to improve competency in this aspect. 
Paper 4:  The findings of this study reveal a statistically significant difference between 
the two groups in HOTS that supports the experimental group. Also, there are significant 
differences between pre and post-administration involvement scale in supporting postal 
administration. Besides, student satisfaction with (EFL-FCTM) is high. Finally, there is a 
highly significant relationship between HOTS and student involvement, HOTS and 
satisfaction and between student involvement and satisfaction. Procedure Flipped classroom: 
In this study flipped classroom was applied based on the theory of taxonomy blooms, in 
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which at-home students apply low-level thinking skills (LOTS) through applying, 
remembering, and understanding the content provided in the video form. Students are also 
given the task to search for references outside the material given by the teacher. 
Implementation during face-to-face meetings students apply high-level thinking skills 
(HOTS), namely with indicators; creating, evaluating, and analyzing. Recommendations: 
Suggestions from this research that it is important to conduct more studies in experimenting 
with inverted classroom teaching models for language skills; listening, speaking, reading, 
writing, vocabulary and grammar because conventional models may not be suitable for some 
skills. In further research, it is necessary to examine various aspects that can contribute to the 
success of reverse teaching in language learning, such as student abilities, learning styles, 
cognitive and metacognitive strategies. 
Paper 5: The results showed that the majority of students had positive attitudes toward 
flipped classroom, video and Moodle use and that positive attitudes toward reverse class were 
highly correlated with a perceived increase in motivation, involvement, increased learning, 
and effective learning. Procedure Flipped classroom: The flipped classroom strategy is 
segmented into three parts. The first is that students look for special literature and are 
presented with 3 videos each with a duration of 60 minutes related to the research strategy to 
get an understanding related to the theory given. Learning management system (Moodle). The 
second stage is grouping students to complete the project, the project results in the form of 
reports presented with a duration of 35 minutes for each group. In the third stage students are 
given 7 videos with a duration of 30 minutes each, then discussed. The final survey results by 
distributing four measurement scales namely (General information, Flipped Classroom Scale, 
Video Scale, LMS Scale). Recommendations: Future research recommendations that are 
about the effects of inverted classes need to overcome the limitations of this study. The 
limitations of this study are the absence of a control group that limits the external validity of 
the results. And in particular, explore the extent to which students' actual performance is or is 
not affected by the inverse class approach moving beyond student perceptions alone. 
 
Classroom guidance  
Classroom guidance is a planned instruction, which is given to all students in the form 
of class or a big group of students. Fandini (2018) stated that classroom guidance is a service 
that is given to students by school counselors to all students in a class. Moreover, Ziomek-
Daigle (2016) added that classroom guidance is a guidance that is delivered through the class 
program and integrates a wider topic related to daily experiences such as living at home, 
becoming a good citizen, taking care of themselves, and socializing with other people. From 
some of those statements, it can be said that classroom guidance is a guidance that is 
performed in class format to develop students potential. In conjunction with this statement, 
another research conducted by Mukhtar, Yusuf, & Budiamin (2016) reported that classroom 
guidance service is effective to improve student's self-control. 
Classroom guidance is guidance given in group format in the classroom setting. The 
number of students participating in classroom guidance service is the whole members of the 
class. According to Winkel & Hastuti (2012), classroom guidance is an instrument that can be 
used by school counselors to support students’ development. The function of classroom 
guidance is as prevention function, maintenance function, and understanding function, which 
means that through classical guidance, students can process information and apply it as an 
effort to develop themselves. Classroom guidance is given as an effort to develop students' 
personal, social, learning, and career aspect. Nurihsan (2016) stated that the purpose of 
classroom guidance is; 1) students can make a study plan, plan career development, and plan 
their future life; 2) students can develop their ability as well as their potential optimally as an 
effort to achieve development task; 3) students can adapt themselves in either school, family, 
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society, or work environment; 4) students can face and resolve any problem they face in 
learning, social, personal, and career life. 
One of the service models that can be applied by school counselors in this digital era in 
terms of classroom guidance service is integrating the Learning Management System (LMS), 
which is a flipped classroom. Bergman & Sams (2014) identified technology as "obstacles" to 
implement the flipped classroom. Flipped classroom technology becomes an integral part, and 
its use is related to the context where the class is offered. However, what is more, important 
and needs to be taken into account is how the design of a flipped classroom can be applied in 
classroom guidance service, which what in this article is called flipped classroom guidance.  
 
 
Figure 1. Stages of the flipped classroom guidance strategy 
 
Flipped Classroom 
The term flipped classroom was created in 2012 by two chemistry senior high school 
teachers from Colorado, Bergmann, and Sams (2012) who started to teach using this model in 
2007. The flipped classroom model is the opposite of the traditional service model, the model 
that runs the service for the students in a classroom. In the flipped classroom, students are the 
ones who are more active and collaborative in the process of the service. This can be done 
through application and evaluation activities in class, an activity that develops critical 
thinking and creativity (Wallace, Walker, Braseby, & Sweet, 2014). 
Most publications describe the flipped classroom as a type of blended learning 
(Abeysekera & Dawson, 2015). The flipped classroom is a service model consisting of two 
activities, first activities in the form of the group held actively in the class and second is a 
service activity that is given directly to students with the help of technology advancement 
outside class. In the flipped classroom model, the material can be given in the form of reading 
and instructional video, and in-class learning there is usually homework (Garrison & Kanuka, 
2004; Tucker, 2012). Therefore, the flipped classroom model gives some time for educators to 
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deliver the material to students (outside the classroom) and involves students in activity inside 
the class (Bergmann & Sams, 2012). 
There are some advantages to using the flipped classroom model. One of the advantages 
is that this model can identify and meet the students' needs individually (Educause, 2012). 
With the flipped classroom, students can also learn and review the material in their way 
(Nilson, 2013). If the students cannot understand the material, they can relearn the material 
until they better understand it. Besides, the flipped classroom is an improvement of the use of 
technology that allows school counselors to better deliver the material in a more modern way 
(Bergmann & Sams, 2012) and employs various learning styles through some different 
learning methods (Mason et al., 2013). The use of a flipped classroom can fulfill the need of 
students individually and can develop the student's skills and improve student's engagement 
with teachers in the class (Milman, 2014). 
To implement the use of the flipped classroom, there are some challenges needed to be 
resolved. For students, they must learn the material before the class starts and discuss the 
material that has been learned during the class face-to-face. However, if the students do not 
study the material before the class, the in-class activities will not be effective. Students will 
not participate in the actively in-class discussion. In addition, students will also be limited to 
ask questions and accept answers directly during outside classroom activities (Bergmann & 
Sams, 2012). Meanwhile, the challenge for educators is the initial preparation to implement 
the flipped classroom model covering things necessary to be prepared for student's activities 
during inside and outside class (Educause, 2012). Furthermore, the author will discuss the 
implementation of classroom guidance using the flipped classroom method. In this article, the 
flipped classroom will be called flipped classroom guidance. 
 
Flipped Classroom Guidance Method 
Professional school counselors are required to have broad knowledge and to understand 
the changes of the era, such as the rapidly growing digital era. By embracing the fast-growing 
of the digital era, school counselors can be motivated to improve their performance through 
the digital path in giving guidance service for the students. The development of this digital 
pattern is necessary. This development of the digital era is contributed by the millennial 
generation as the dominant users of the internet. Here in Indonesia, millennial generation 
internet users reach 143 million internet users in Indonesia are the millennial generation, and 
49.5% of those users are aged 19-34 years old. Digital technology can be used by making 
innovation resulting in the more methods that can be used by school counselors to deliver 
their guidance service. By using digital media and various innovative guidance service 
methods, it is expected that students will better absorb and understand the content of the 
service because it is interesting (Firman, 2019). 
Guidance and counseling service is an integral part of the education service. This 
service can help the student to develop optimally. The strategies that school counselors may 
do for students who need service and guidance are 1) encouraging and facilitating students to 
express creative and innovative ideas, 2) facilitating students to modify ideas to develop 
innovation, 3) giving feedback, and 4) using the existing information and experience to 
formulate an approach/strategy and guidance and counseling service that is needed (Firman, 
2019). 
Flipped classroom guidance gives time efficiency because the content is given online 
and learned independently by students at their home before the face-to-face session in the 
class occurs. Flipped classroom guidance also stimulates students to be active during the 
process of classroom guidance service. School counselors may innovate the way they perform 
classroom guidance services by using a flipped classroom. By doing so, school counselors can 
take advantage of technology and overcome time limitations by using a smartphone. Flipped 
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classroom guidance design is similar to the traditional classical service model. The only 
difference is that in the flipped classroom guidance model there is an additional instructional 
phase to explain the design process. According to Chen Hsieh, Wu, & Marek (2017), there are 
three components in flipped classroom design that can be adapted in classroom guidance 
service. 
As mentioned previously, the flipped classroom is a method of reversing class, meaning 
that what is usually done in the classroom is done outside the classroom in the form of 
discussion. In performing flipped classroom guidance, the activities are based on the Learning 
Management System (LMS). This system is the implementation of the software program for 
online activities, the e-learning program, and the content of the training. One example of an e-
learning application is the Edmodo application. This application can be used to help school 
counselors run flipped classroom guidance (Ziomek-Daigle, 2016). Edmodo application is a 
learning application using electronic media that can be used to share video, task, students’ 
discussion activities, and it can also be used to contact the students. 
 Flipped classroom guidance has a basic idea that service must be performed well 
through various media both inside and outside the classroom. Flipped classroom guidance has 
two learning environments: outside and inside the classroom. Both must be integrated well so 
that this model can be effective. Based on the design components of flipped classroom 
guidance aforementioned, the steps that are taken by school counselors to implement flipped 
classroom guidance are planning, implementation, and evaluation. 
 During the planning stage, school counselors need to arrange and prepare the plan for 
the activities that will be performed during flipped classroom guidance. The first step to be 
taken is determining the topic that will be delivered to the students based on the result of need 
assessment by considering Students Independent Competence Standard (Nasional, 2007). 
Next, the counselors arrange Service Program Plan containing a predetermined topic. After 
the making of RPL, the next step is to set in detail the activities that will be performed during 
the pre-class and during the class. 
 
Pre Class Activity Activity in the Class 
1. Counselors make media that will  be 
delivered to students based on the given 
topic (in the form of video, paper, etc 
that can be downloaded by the student) 
1. Counselors instruct students to make 
groups in the class. The purpose of 
making groups is to discuss the course 
content that has been learned 
independently by students. 
2. Counselors give the course 
content/material to the students before 
the face-to-face activity (at least 3 days 
before the class activity) 
2. Students together with counselors 
perform discussion activities in the class. 
3. Counselors instruct students to learn the 
course content given so that they can 
discuss it in the face-to-face activity 
3. Performing evaluation activity. 
Table 2. Pre-class and pre-class activities 
 
In the implementation stage, flipped classroom guidance is adjusted to the plan that has 
been made. In this case, counselors give the course content before the class and during the 
activity in the class. Some methods can be used to facilitate flipped classroom guidance. One 
of the methods is Project-Based Learning (PBL). In this activity, students perform 
exploration, assessment, and information synthesis to gain knowledge, skill, and attitude 
based on the content given. Another method is group discussion. In a group discussion, 
students can work together with their peers to share experience and knowledge so that they 
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can create meaning and reach the goal of the guidance that cannot be reached if the guidance 
is performed individually. Counselors can also give some tasks to this discussion group. The 
tasks given facilitate the participants of the discussion to interact with each other such as 
asking the question, responding to each other statement or question, and evaluating their 
answer. 
In the evaluation and follow-up stage, all that has been planned and performed need to 
be evaluated to make sure that flipped classroom guidance has reached the goal and to fix any 
lack that occurs during the process. Indicator of success of flipped classroom guidance can be 
seen from outputs (attendance, online activity, the result of the assessment) and outcomes 
(change of attitude, developing skills, wider knowledge). Students and school counselors are 
also evaluated. The evaluation covers comprehension, mastery, advantages, and impact felt by 
students related to the course that has been learned. One of the challenges for school 
counselors is that not all courses or materials regarding counseling are available in the form of 
video that can be downloaded online. School counselors sometimes need to make a video 
relevant to the topic that will be delivered. It takes a quite long time to learn the technology 
and to make a video to be used as a pre-class activity. 
The application of a method in the practice of guidance and counseling service has its 
advantages and disadvantages. The one advantage of flipped classroom guidance according to 
Nilson (2013) is that students may learn the content given in a manner that suits them best. In 
addition, there is another study stated that there is a chance for students to re-watch and 
relearn the video given if they have not understood it the first time they watch. Moreover, 
through the flipped classroom, students have a chance to contribute more and to work 
together with their peers during the face-to-face process (Moran & Milsom, 2015). With 
flipped classroom guidance, the counselors can make the most of face-to-face class time for 
discussion and evaluation. 
On the other side, flipped classroom guidance also has a limitation. Flipped classroom 
guidance demands students to be able to learn the content in pre-class activities independently 
before the process of face-to-face activity occurs (Nilson, 2013). Another limitation is that 
students are demanded to seriously learn the content given before the class because in face-to-
face class activity, the agenda applied is reviewing the material deeply, thus students need to 
have a better understanding of the material given (Moran & Milsom, 2015). In addition, 
limitation in technology faced by students and limited internet access across Indonesia has 
inhibited students' activity to learn course content. Moreover, counselors are also challenged 
to deliver the content in the form of video attractively for the students to be interested. 
The implication of flipped classroom guidance given to school counselors is to allow 
school counselors to be able to make innovation in the method of performing guidance and 
counseling service at schools. Thus, the effort to create innovation in guidance and counseling 
method particularly in classroom guidance can be achieved and therefore, this will support the 
need of students because classroom guidance is a basic service. Basic service is a type of 
service that is performed actively by a school counselor by applying a more up to date 
method. Through flipped classroom guidance, school counselors can integrate technology to 
meet the demand for the advancement of the digital era that becomes more and more 
complex. The limitations of this article are there still few articles that discuss the effectiveness 
of flipped classroom strategy to develop competencies or character of students specifically in 
the field of counseling.  
 
CONCLUSIONS 
Flipped classroom guidance is an effort that can be made by school counselors to make 
innovation in performing classroom guidance service, considering that nowadays technology 
advancement has given a great impact in the field of education world as well as on students' 
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studying culture. Based on the results of the assessment of five articles, it can be concluded 
that the reverse class is used to improve students' abilities such as critical thinking skills, and 
other psychological attributes such as self-esteem, and optimism. 
The brief steps/procedures of flipped classroom guidance determine the topic needed to 
be addressed, arranging a service program plan, setting up the activities which will be done in 
pre-class and in class, performing the activities and evaluation, and following up. In general, 
components that must be present in flipped classroom guidance design are formulating the 
purpose of classical guidance service, presenting the material, and other supporting aspects of 
classical guidance service, structure, and interaction. The space discussing the use of flipping 
classes in five more articles at the higher education or university level is issued at school. 
The effectiveness of flipped classroom guidance in guidance and counseling service still 
needs to be proven scientifically. Therefore, future researchers are expected to be able to 
research to test the effectiveness of flipped classroom guidance and relate it with variables 
covering personal, social, academic, and career development. Besides that, flipped classroom 
research in schools needs to be reproduced. 
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